
Cardiff Metropolitan University – Internationalisation Self Evaluation Tool 

Question Response Option Corresponding feedback 

Does the programme 
promote a global 
perspective by, for 
example, 
international case or 
comparative studies, 
articles, or texts? 
 

The programme 
integrates a range of 
international case 
studies that 
progressively enhance 
students’ cultural 
perspective, and 
students are invited 
and rewarded for 
including comparative 
perspectives in their 
own work. 

This is a great achievement, and one which will enable students to 
develop a deep understanding of cross-cultural perspectives within 
the discipline. 
 
Please provide an example in the text box below of how a case is 
used to progressively develop students’ cultural capacity.   
 
To continue this, the staff team may wish to consider how they will 
maintain this level of commitment, and continue to purposefully 
develop their own cross-cultural understanding of the discipline.     
 
 

 Some global examples 
are included in the 
programme, but these 
don’t necessarily 
progressively develop 
students’ intercultural 
capacity.   

The programme team may wish to consider whether their current 
use of global examples provides some understanding of alternative 
contexts for the students, but without necessarily being valued 
within the teaching and assessment of the programme.  
Understanding of cultural contexts needs to move from an additive 
approach focused on the abstract, to more transformative 
opportunities for students to envisage alternative cultural 
perspectives on the discipline.  It is useful to clearly articulate how, 
where and why intercultural competencies are being developed 
through the presentation of the discipline, and whether students 
are encouraged and rewarded for engaging with alternatives.  You 
may wish to look at Kitano’s model for curriculum development to 
give you some ideas.   
 
Resources that the team might include are materials that 
challenge accepted orthodoxies, experiences from other countries 
or cultural groups both within and outside the university, non-
traditional material such as popular culture or the popular press 
which may encourage alternative perspectives. 

 The programme is 
informed by local, 
regional or national 
contexts only. 

Drivers for internationalising the curriculum are varied: preparing 
students to work in a globalised economy; changing patterns of 
immigration resulting in more diverse local communities; a greater 
global interdependency politically, economically and socially, to 
name a few.  A discussion at programme level would be useful to 
determine an agreed rationale for internationalising your 
curriculum and what this might look like across the programme.  
There may need to be some staff development to enhance 
understanding of internationalisation itself through dedicated 
LTDU workshops, or staff could be encouraged to visit the LTDU 
Internationalisation website which outlines two key themes for 
internationalising the curriculum.   
 
Resources that the team might include materials that challenge 
accepted orthodoxies, experiences from other countries or cultural 
groups both within and outside the university, non-traditional 
material such as popular culture or the popular press which may 
encourage alternative perspectives. 

Does the delivery 
and content of the 
programme 
acknowledge the 

The teaching and 
content of the 
programme clearly 
articulates alternative 

This is a great achievement, and one which will enable students to 
develop a sophisticated understanding of alternative cultural 
perspectives and intercultural working.  
 

https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Int-How-Int.aspx
https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Internationalisation.aspx
https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Internationalisation.aspx


existence and validity 
of a range of 
international 
perspectives, values, 
and ontologies? 
 
 

cultural perspectives 
and ways of thinking 
about the discipline 
itself, and these are 
systematically 
developed and 
assessed throughout 
the programme.   

Please provide an example in the text box below that 
demonstrates how you present an alternative perspective on the 
discipline to students.   
 
To continue this, the staff team needs to maintain its own 
understanding of cultural perspectives of knowledge and practice 
within the discipline through on-going engagement with the 
literature and to strive for broader institutional recognition of this 
principle.   

 Students are able to 
undertake 
comparative studies if 
they wish, but the 
dominant cultural 
perspective pervades 
the teaching and 
assessment processes.   

To fully embed internationalisation the team needs to consider the 
broad scope of intercultural literacy and this includes challenging 
the prevailing cultural frame of the discipline itself, and to offer 
alternative perspectives alongside the mainstream within the 
teaching programme.  This may be challenging, but may just 
require a change of focus to the team’s engagement with the 
relevant literature, and this could also be enhanced by inviting 
guest lecturers, and seeking out relevant conferences.  Alternative 
perspectives could also be invited from students and rewarded.  
The assessment processes could be enhanced to expect students 
to engage with more than one cultural perspective.   

 Students are not 
exposed to alternative 
perspectives on the 
discipline. 

To be truly inclusive we need to be mindful of the cultural 
boundaries of the disciplines within which we teach and sharing 
these with students.  This may not be happening because staff 
themselves are not required or encouraged to examine the 
cultural basis of knowledge and practice within the discipline, and 
perhaps this would be a good place to start a conversation.  
Broader reading of the discipline literature, inviting guest lecturers 
in to the university, or linking up with a university or other agency 
abroad are all suggested starting points. 

Does the programme 
content include 
critical reflection on 
students’ own 
cultural values, the 
cultural values of 
others, and the 
cultural values 
underlying the 
discipline discourse? 
 

Students’ intercultural 
knowledge and 
appreciation of the 
cultural values of the 
discipline is developed 
through a wide range 
of activities within the 
programme, and 
integrated and 
rewarded in the 
assessment.   

Well done!  Enabling students to think beyond their own culture 
and beyond traditional or dominant boundaries of the discipline 
can be very transformative, and encourage students to think about 
issues differently, more creatively and more critically.  Students 
who are encouraged to consider issues in the discipline from more 
than one cultural perspective will be better prepared for a wide 
range of work scenarios. 
 
Please provide an example in the text box below that shows how 
you engage students in thinking about their own and others’ 
cultural values.   

 There are some 
(perhaps isolated) 
opportunities for 
students to develop 
their intercultural 
knowledge and/or the 
cultural values of the 
discipline itself, but 
these are not fully 
integrated into the 
programme and its 
assessment.   

Having a cohesive and deliberate approach to developing 
intercultural skills confirms the value of this attribute to students, 
and they are more likely to engage with the activities.  Consider 
the effectiveness of opportunities already offered.   Perhaps 
students are encouraged to consider other cultural perspectives 
but there is not a requirement in the assessment process to 
present material from more than one perspective.  Ideas could 
include: 

 reflective writing focused on intercultural issues 

 self-reflective autobiographical writing 

 discovery-based contact assignments with people from 
different cultural backgrounds. 

It may be timely to discuss this at programme level away days to 
make the provision more streamlined and integrated.  There are 
some ideas here on the LTDU Internationalisation site for 
developing intercultural skills.    

https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Internationalisation-How.aspx


 There are no 
opportunities for 
students to develop 
intercultural 
knowledge and/or 
students’ cultural 
values are not 
considered relevant to 
the programme.   

Internationalisation hinges on developing students’ intercultural 
literacy.  However, culture is so deeply embedded into who we 
are.  Engaging students in activities that encourage them to 
examine and reflect on their own cultural values is a starting point 
to thinking about the cultural perspectives of others, and to 
starting to critique the cultural perspectives of the discipline itself.  
They need to “experience, reflect and make strange” (Jones and 
Killick, 2007) their own culture.   
 
One of the most successful and least threatening ways is to use 
fictional stories that encapsulate for example the day to day 
experiences of international students moving to the UK, or the 
experiences of British students abroad.  If carefully chosen, these 
can then be linked to ideas within the discipline, for example 
around communication, ways of approaching particular ideas and 
of seeing the world in a particular way.   There are some examples 
within the case studies of approaches on the LTDU 
Internationalisation website that could be adapted to your 
situation.   
 
Other ideas could include: 

 reflective writing focused on intercultural issues 

 self-reflective autobiographical writing 

 discovery-based contact assignments with people from 
different cultural backgrounds. 

Does the programme 
content avoid 
inappropriate 
ethnocentric 
language and cultural 
assumptions? 
 

The programme team 
purposefully and 
explicitly examines 
the programme 
materials for culturally 
exclusive language 
and contexts that 
might pose difficulties 
for particular groups 
of students.  Students 
are encouraged to 
challenge these when 
they occur. 

This is really good practice; well done.  Over time this may be 
difficult to maintain without vigilance, especially with staff changes 
and so to maintain this level, the staff team may wish to consider 
how they will monitor this on an on-going basis. 
 
Please provide an example of culturally exclusive language or 
contexts that might creep into your programme materials and/or 
provide some advice for how you approached this.  
 
 

 There are some 
attempts to counter 
the use of 
inappropriate 
language and/or 
cultural assumptions 
in the programme 
documentation 
including the teaching 
materials, however 
this is not done 
systematically. 

We need to adhere to the Equality Act 2010 (Wales, 2012), which 
requires that we as a university prevent unlawful discrimination 
and this applies in particular to the protected characteristics 
(which include gender, race, disability, religion and belief, sexual 
orientation, age).  At the same time, we need to be mindful of the 
cultural exclusivity of language that we might use in our teaching, 

and in our programme materials.    
 

Though there is some commitment to this the programme team 
may wish to systematically review the programme materials and 
assessment instruments for culturally exclusive language that 
might exclude some groups of students; this might include the use 
of metaphors, jargon, and overly complex use of language.  If a 
metaphor or analogy is particularly useful to describe something, 
the origins of it may need to be described so all students 
understand the connection.  It may be useful to engage students 
themselves in this review, and use it as a learning opportunity for 
all.     
 

https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Internationalisation.aspx
https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Internationalisation.aspx


The following book is available from the library and is a really 
useful resource for practical advice on making the classroom and 
learning materials even more inclusive.   
 
Grace, S & Gravestock, P  (2009) Inclusion and diversity: meeting 
the needs of all students.  London: Routledge.   

 This is not explicitly 
considered.   

Our language is littered with culturally bound references that 
might be easily understood and useful to most British students, 
but incomprehensible to an international student, or a British 
student from another cultural background.  This might also include 
the use of metaphors, analogies and jargon.  Programme 
documentation, teaching materials and assessment instruments 
can also pose problems for some groups of students because of 
the assumptions that are made.  
 
We also need to adhere to the Equality Act 2010 (Wales, 2012), 
which requires that we as a university prevent unlawful 
discrimination (including language we use) and this applies in 
particular to the protected characteristics (which include gender, 
race, disability, religion and belief, sexual orientation, age).    
 
Identifying and removing culturally exclusive language from the 
programme goes a long way to making all students feel included 
and engaged.  It may be a challenge for staff to identify language 
that does have a cultural bias at first, but by providing the 
opportunity to explore this and perhaps engaging students in the 
process it will provide a learning opportunity for all involved.    
 
The following book is available from the library and is a really 
useful resource for practical advice on making the classroom and 
learning materials even more inclusive.   
 
Grace, S & Gravestock, P  (2009) Inclusion and diversity: meeting 
the needs of all students.  London: Routledge.   

Is intercultural 
student interaction 
actively encouraged, 
for example, through 
sensitively but 
explicitly directed 
collaborative learning 
activities? 

Students are fully 
integrated in cross-
cultural groups that 
work to challenge 
cultural stereotypes 
and enhance cultural 
understanding. 

Congratulations for managing to engage students to work together 
in intercultural groups.  To maintain this momentum you may wish 
to consider how students are supported to be able to work as 
effectively as possible in these situations.   
 
Please provide some details about how you integrate students in 
this way in the text box below.  
 

 Students work in 
cross-cultural groups 
but the curriculum 
itself does not 
encourage 
intercultural 
awareness because it 
is Western focused 
and/or the learning 
activities are not 
explicitly designed to 
explore alternative 
cultural perspectives.   

The programme team may need to consider the content/ context 
of the curriculum itself to explicitly develop students’ cross-
cultural capacity.  You may also wish to consider whether cross-
cultural awareness is encouraged and rewarded in the 
programme, and the facility for students to reflect on their 
learning from working with others of differing cultural background.  
You may also wish to consider how well you prepare students to 
work productively together in cross-cultural groups.  It would be 
useful to engage students in designing learning activities that 
would encourage intercultural learning. 
 
The Higher Education Academy pages on group work to encourage 
internationalisation provide some useful tips and case studies to 
develop cross-cultural group working.   
 

http://www.heacademy.ac.uk/resources/detail/internationalisation/ISL_Group_Work


 Only international 
students are provided 
with cross-cultural 
training to facilitate 
their integration into 
the university and/or 
integration of British 
and international 
students is not 
actively encouraged, 
and students tend to 
work with students 
from their own 
cultural background.   

Often cross-cultural training is provided for international students 
to integrate into a British university, and there is the expectation 
that they will adjust to the local norms.  Whilst it is useful to 
familiarise international students with the ‘ways things are done 
around here’ it is also useful to examine and perhaps challenge 
these norms because of their exclusive nature.     
 
It is also useful to encourage interaction between local and 
international students to heighten the intercultural capacity of all 
students, and using good teaching resources that encourage for 
example comparative analysis from different cultural perspectives 
can value the contribution of international students and heighten 
learning for all.   It would be collaborate with students themselves 
to design appropriate learning activities that would encourage 
intercultural learning. 
 
The Higher Education Academy pages on group work to encourage 
internationalisation provide some useful tips and case studies to 
develop and enhance cross-cultural group working.   
 

Does the programme 
offer opportunities 
for face-to-face 
interaction with 
people from different 
cultures, for example, 
through guest 
presenters, use of 
internet technology 
or international 
placements/projects? 

The programme has a 
fully embedded 
relationship with one 
or more universities 
and/or companies or 
other agencies abroad 
and/or includes 
interactions with 
people from different 
cultures in the UK or 
abroad that offer 
considerable 
opportunities for 
intercultural learning. 

Congratulations for fully embedding relationships with other 
universities, agencies or individuals to enhance intercultural 
learning, and for maintaining this momentum. 
 
Please provide an example in the text box below of how you use 
relationships with people or agencies to build the cultural capacity 
of your students.  

 There are some 
opportunities for 
interaction with 
people from other 
cultural backgrounds 
but this could be 
further enhanced.   

You have made a great starting point from which to enhance 
practice.  There are lots of ways this could be done, for example 

 inviting staff from other disciplines with an alternative 
cultural perspective 

 inviting international students from cognate disciplines 

  setting up online networks with agencies, individuals or 
universities abroad 

 Linking up with local charities with international links 
Further ideas are included on the LTDU Internationalisation 
website.  The challenge is to ensure that it is embedded into the 
programme so that it feels relevant to the students.   

 There are no 
opportunities 
currently for 
interaction with 
people from other 
cultural backgrounds 
in the programme.   

Linking up with others, especially taking advantage of people from 
within the university and the local area is an easy way to enhance 
intercultural learning.  Perhaps the staff team could begin by 
considering where within the programme cross-cultural 
interaction would enhance the student learning experience, and 
then brainstorm connections they have already that might offer an 
international or alternative cultural perspective, and that they 
could develop, for example people or institutions abroad, staff or 
post graduate students in the university, industry links.  Some 
ideas for enhancing cross-cultural connections are available on the 
LTDU Internationalisation website.   

http://www.heacademy.ac.uk/resources/detail/internationalisation/ISL_Group_Work
https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Internationalisation.aspx
https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Internationalisation.aspx
https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Internationalisation.aspx


Do the programme 
descriptions and 
publicity clearly 
explicate the nature 
and extent of the 
international 
content? 

The programme 
documentation and 
marketing information 
explicitly state the 
capacity for cross-
cultural development, 
and this is understood 
and agreed by all 
members of the team.  

Congratulations on clearly articulating the nature of cross-cultural 
opportunities for students through the aims, outcomes and 
graduate attributes.  Continue to consider as a team whether this 
capacity is also systematically developed and assessed within the 
programme structure.   

 The programme 
documentation 
and/or marketing 
information notes the 
international content 
but doesn’t clearly 
articulate the 
potential for this to 
develop the cross-
cultural capacity of 
students.    

Many courses have international content but the reasons for this 
are not explicit, and the maximum learning potential is not 
realised.  The programme team might wish to consider why and 
how the international content is used.  Is it provided as a 
comparative study but critiqued through a Western perspective 
for example?  How could the international content be shaped to 
develop students’ understanding of alternative perspectives on the 
discipline?  What specifically are the international/ intercultural 
goals of the programme?  How will these be progressively 
developed and assessed?  The Kitano model provides a framework 
for considering this.   

 There is no 
international content, 
or this is not explicit in 
the programme 
documentation and 
marketing 
information.   

Adding international content provides a basis on which to 
internationalise the curriculum and enhance students’ 
intercultural skills.  The programme team may wish to agree a 
rationale for adding international content, and then brainstorm 
the points within the programme where an international 
perspective could be enhancing, how cross-cultural skills could be 
developed at these points, and what content would be appropriate 
to do this.  The Kitano model provides a template for staging the 
development of your programme.   
 
Where there is international content, the programme team may 
wish to consider the purpose of adding this, what they are trying 
to achieve, and how they could market it better within the 
programme documentation.  

Does the programme 
learning environment 
foster the 
development of 
intercultural 
competence of all 
students? 

The learning 
environment is open 
and inclusive and 
values all cultural 
perspectives.   

Congratulations for achieving this.   
 
Please provide an example in the text box below that 
demonstrates some of the challenges you have overcome in 
providing an environment that fosters intercultural skills. 

 Some effort is made 
to provide an 
environment which 
fosters the 
development of 
intercultural skills, for 
example through 
students working in 
cross-cultural groups, 
but this is patchy, or 
not always successful.   

Development of intercultural skills may be an incidental outcome 
of a programme but it may not be purposefully designed for this.  
Working in cross-cultural groups for example can be challenging, 
and students need to be progressively taught how to reflect on 
and learn from their experiences of working in this way.  It would 
be expected that this would be developed systematically 
throughout their degree.  Staff too need particular facilitation skills 
to be able to manage these environments, and it is suggested the 
team engage in on-going developmental work to purposefully 
develop these skills.   LTDU periodically runs workshops focused on 
internationalising the curriculum, and LTDU facilitates an 
internationalisation community of practice where these issues 
could be raised. 

 Intercultural learning 
is not explicitly 
considered. 

Making changes to a programme to build the intercultural capacity 
of students can be done in stages.  The LTDU internationalisation 
website has some curriculum changes that you might consider 

https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Int-How-Int.aspx
https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Int-How-Int.aspx
http://www3.uwic.ac.uk/English/LTDU/Pages/pgcthe-workshop-timetable.aspx
https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Int-COP.aspx


(here) as part of purposeful and on-going curriculum development.  
Complementary staff development would also need to be 
undertaken; LTDU periodically runs workshops focused on 
internationalising the curriculum, and LTDU facilitates an 
internationalisation community of practice which is multi-
disciplinary and an environment of mutual enhancement. 

Are intercultural 
skills explicitly 
developed in PDP 
activities?  
 
 

Staff purposefully 
bring together both 
intra-curricular and 
extra-curricular 
intercultural learning 
in an integrated 
approach to enhance 
students’ personal 
development 
planning.   

 Cardiff Met’s graduate attributes include developing intercultural 
skills, an international perspective and developing students as 
global citizens.  Well done for achieving a coordinated approach to 
this.   
 
Please provide an example in the text box below that 
demonstrates how you purposefully bring intra-curricular and 
extra-curricular learning together in PDP.  

 Staff purposefully 
integrate curricular 
intercultural learning 
into PDP but extra-
curricular 
opportunities are not 
discussed.   

Cardiff Met’s graduate attributes include developing intercultural 
skills, an international perspective and developing students as 
global citizens.  To fully integrate the idea of the global citizen it is 
useful to engage students in thinking beyond their discipline 
especially where intra-curricular opportunities may be limited.   
Students may also be able to gain credit for this via a PDP module.      
 
Some ideas for extra-curricular learning include: 

 becoming a Student Helper with the International Office to 
supporting incoming international students  

 volunteering at a local charity with international links, or 
supporting local ethnic minorities 

 informal partnerships with international students for 
mutual language and cultural learning 

 attending multi-cultural events, talks by other students 
about experience abroad, fund raising activities with an 
international focus 

 extra-curricular language learning 

 international development programmes 

 There is no emphasis 
on intercultural 
learning in PDP 
activities at present. 

Cardiff Met’s graduate attributes include developing intercultural 
skills, an international perspective and developing students as 
global citizens.  To fully integrate this attribute, the PDP process is 
an ideal opportunity to draw together curricular intercultural 
learning and potential extra-curricular activities.  Students may 
also be able to gain credit for this through a PDP module. 
Some ideas for extra-curricular learning include: 

 becoming a Student Helper with the International Office to 
supporting incoming international students  

 volunteering at a local charity with international links, or 
supporting local ethnic minorities 

 informal partnerships with international students for 
mutual language and cultural learning 

 attending multi-cultural events, talks by other students 
about experience abroad, fund raising activities with an 
international focus 

 extra-curricular language learning 

 international development programmes 

Are staff teaching on 
the programme 
encouraged to 

All staff are 
encouraged to build 
their own cross-

Well done for the commitment your staff have made to 
internationalising the curriculum.   
 

https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Internationalisation-How.aspx
http://www3.uwic.ac.uk/English/LTDU/Pages/pgcthe-workshop-timetable.aspx
https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Int-COP.aspx
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develop their own 
intercultural 
awareness and skills, 
for example, through 
international 
exchanges? 

cultural capacity 
through international 
links and experience 
abroad, and this is 
fully integrated and 
valued as part of their 
CPD. 

Please provide some examples in the text box below of the links 
staff have made and the learning they have gained from these. 

 There are some 
opportunities for 
building cross-cultural 
capacity but the 
learning potential for 
these is not explicitly 
realised and/or some 
but not all staff take 
advantage of these 
opportunities.   

Like students, it would be beneficial for staff to take the time to 
purposefully reflect on the learning opportunities they encounter.  
Perhaps sharing of these ideas could be part of an away day for 
staff, or staff could write their reflections on a collegial discussion 
board.  These reflections could also usefully be integrated into the 
internationalisation community of practice for the benefit of 
others outside their School.   

 There is no provision 
at present for 
supporting the 
development of the 
team’s intercultural 
skills.   

As with purposeful development of the curriculum for the benefit 
of students, staff development also needs to be considered 
purposefully to fulfil the team’s aims.  The staff team could 
perhaps brainstorm opportunities that have already, or could 
readily be set up, and to progressively plan further opportunities, 
and target more staff within the team. 

https://tsr.cardiffmet.ac.uk/Units/LTDU/Pages/Int-COP.aspx

